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ABSTRACT 

The purpose of the study was to evaluate the adequacy of the English component of the University Wide Courses (UWC) curriculum of Landmark University (LMU), using a modification of the context-input-process-product (CIPP) evaluation model of Stufflebeam (1971). The target population was all the lecturers and students of Landmark University. The subjects for the study consisted of forty (40) lecturers of core academic subjects (LOCAS) and two hundred and twenty (220) students who were selected using the stratified random sampling technique. In addition, the three (3) lecturers of English (LOE) were also consulted. Three (3) researcher-designed questionnaires were used to seek the opinions of students and lecturers. The data gathered for the study were analyzed using Chi-Square (X2). The findings of the study showed that while the objectives of the component were adequate, the underlying assumptions were faulty, while the needs of the students were not being fully met. The results of the study showed that the resources available for the implementation of the component were rather inadequate. The lecture method was frequently used, while some of the interest groups did not have a positive attitude to the component. It was concluded that there are challenges facing the component that would make it imperative to reconsider the modalities and the provision of resources for the implementation of the component. Thus, it was recommended, amongst others, that there should be an improvement on the human and material resources which have been made available for the implementation of the component.
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PURPOSE OF THE STUDY
The main purpose of the study was to evaluate the English language curriculum being run in LMU, see to what extent the stated objectives of the curriculum are being achieved and also identify to what extent the curriculum is meeting the needs of students. The study seeks to evaluate the context, input, process and product of the curriculum. Specifically, the research attempted to:
i. Ascertain the adequacy of the English component of the UWC curriculum in meeting the needs of students of LMU.

ii. Determine if there are shortcomings, in what areas they are, and the reasons responsible.
iii. Suggest ways of dealing with the challenges facing the successful implementation of the curriculum.
SIGNIFICANCE OF THE STUDY                     


Evaluations are useful for monitoring programs and curricula. The UWC in LMU have run now for seven sessions. Therefore, an evaluation like this ensures that the relevance of the English language curriculum is maintained. It helps to assess the potency of and the challenges facing the curriculum. It provides opportunity for deciphering students’ views on the English curriculum, and comparing these with teachers’ views, noting the differences between views of LOE and LOCAS.
SCOPE OF THE STUDY


Although only two hundred and twenty (220) students were selected for the purpose of this study, stratified sampling has ensured a good representation in terms of the colleges and departments. However, this investigation is not claiming to be an exhaustive analysis of all aspects of the component, since one research effort may not be able do justice to all the aspects.
HYPOTHESES FOR THE STUDY


As a result of the research questions raised and the literature reviewed, twelve hypotheses were formulated for the study. Hypotheses One to Three focused on context variables. Hypotheses Four to Seven focused on input variables. Hypotheses Eight to Eleven focused on process variables, while Hypotheses Twelve focused on product variables.
HO1   There is no significant difference between the views of LOE and LOCAS on the adequacy of the curriculum in meeting the needs of students.

HO2
Students of Colleges of Science, Engineering and Agric (SCSEA) and students of College of Business Studies (SCBS) do not differ significantly in their views on the appropriateness of the English component of the UWC curriculum to their needs.     
HO3
A significant difference does not exist between the views of LOE and LOCAS on the adequacy of the course objectives.

HO4
SCSEA and SCBS do not differ significantly in their views on the materials available for implementing the curriculum

HO5
SCSEA and SCBS do not differ significantly in their views on the adequacy of the available teaching aids.
HO6       No significant difference exists in the views of LOE and LOCAS on the infrastructure available for the implementation of the curriculum.
HO7
The views of SCSEA and SCBS do not differ significantly on the adequacy of the available infrastructure.

HO8
No significant difference exists in the views of CSEA and SCBS on the methodology employed in implementing the English component of UWC curriculum.

HO9
There is no significant difference in the views of CSEA and SCBS on the instructional procedures employed in the teaching.

HO10
SCSEA and SCBS​ do not differ significantly in their views on the administration of the English component of the UWC curriculum.

HO11
A significant difference does not exist between the attitude of SCSEA and SCBS  to the English component of the UWC curriculum.

HO12
SCSEA and SCBS do not differ significantly in their views on whether they noticed any improvement in their performance.
SAMPLE AND SAMPLING TECHNIQUES 

 
The target population for the study was all the students and lecturers in the University. However, since the English component is being offered only in level 100, only level 100 students and their lecturers were used for the study. For the purpose of balancing, the various colleges and departments were represented through stratified sampling technique so as to make the findings of this study applicable to the target population. Ten (10) students from each of the twenty-two (22) departments were used, making a total of two hundred and twenty (220) students. The three (3) lecturers of English also supplied information as well as two (2) lecturers of other academic subjects from each of the 22 departments, making a total of forty-four (44) teachers involved in the teaching of other subjects.  The selection of these LOCAS and students from the various departments was done by simple random selection. Balloting was carried out for the lecturers while a table of random numbers was used for the students.
INSTRUMENTATION 


Three researcher designed instruments, structured to reflect Stufflebeam’s (1971) CIPP model of evaluation, were used for the purpose of collecting data in this research. They are:

1. A CIPP- based evaluation questionnaire for lecturers of English
2. A CIPP-based evaluation questionnaire for lecturers of other academic subjects                        

3. A CIPP- based questionnaire for students

The evaluation questionnaire for teachers of English was a 25-item questionnaire which was meant to elicit responses from the lecturers of English. For the closed questions, respondents were expected to show their degree of agreement on a four point likert scale. Using category rating scales, the rater was to check the category which best characterized the subject or the observed trait (Likert, 1932; Sule, 1991; Olasehinde, 2015). The open ended questions were meant to cater for other points which might not have been included in the closed questions, but which might still be relevant.

The CIPP-based questionnaire for LOCAS was to obtain the opinion of these teachers on the English Language curriculum. It was a 5-item questionnaire.

The CIPP-based instrument for students was a 17-item questionnaire which was meant to obtain from students their assessment of the English programme. It provided them the opportunity of expressing their opinions on the context, methodology, as well as materials and resources which are available for the English programme in their institution.
PROCEDURE FOR DATA COLLECTION                


The instruments were personally administered by the researchers in order to deal with logistic problems on the spot and to guarantee a high rate of return of the questionnaires. 

DATA ANALYSIS TECHNIQUES 


The data collected were analyzed using frequency counts, percentages, mean scores, and the Chi-square statistic (X2) in order to find answers to the questions raised, test the hypotheses generated in the study and determine whether there were significant differences between the views expressed by LOE, LOCAS, and students. 
CONCEPTUAL FRAMEWORK FOR THE STUDY


In choosing which model to adopt, the researchers were mindful that there are criteria to be met in the evaluation of education programmes. Not only should the framework to be chosen comprehensively permit the analysis of the major components of the programme, it must provide for a systematic and orderly examination. Besides, it must provide for objective analysis of the outcome (Creighton, 1983).

The Context-Input-Process-Product (CIPP) evaluation model which was adopted by Abiri (1987), Sule (1991), Momoh (1993), Babatunde (1998), Olasehinde (2015), was favoured and adopted for use as the conceptual framework but effort has been made to adapt the four dimensions to suit the needs and objectives of this study. Context evaluation in this study includes seeking information on the underlying assumptions behind curriculum, the unmet needs as well as the discrepancy between expected and desired objectives. Input evaluation involves seeking information on the use of available resources, human and material, to achieve the objectives. These include the teachers’ academic and professional background, language laboratories; etc. Process evaluation on the other hand focuses on the instructional procedures, while Product evaluation focuses on the extent to which the objectives are being achieved, as well as the strategies which are to be continued or discontinued i.e. to determine the success or otherwise of the curriculum and provide feedback (see figure 1)
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Figure 1
A diagrammatic representation of the adopted CIPP model 

showing the variables focused upon in the study                                        
RESULTS 


All the three lecturers of English agreed that the course content and course objectives were adequate. They were also agreed that the underlying assumptions for the curriculum were erroneous. While they agreed that the course was important to students, they felt that the texts available were neither very suitable nor adequate. On the other hand, they felt that the classrooms, laboratory facilities, reading rooms and recreational centers were adequate. They expressed that the most frequently used method was the lecture method. Although they were of the opinion that the time allocated was adequate, they were of the opinion that the lecturer/student ratio was improper.

Hypotheses on Context Variables

When the data on the opinions of the lecturers and students were subjected to chi-square analysis, the computation led to the rejection of Hypothesis One, Two and Three as stated. In response to the item on the questionnaire for LOCAS, which gave them the opportunity to freely express their impressions on the English component of the UWC curriculum, they expressed that it did not have enough practical relevance to the needs of some of the students. When they were asked to suggest ways of improving the curriculum they all expressed that the curriculum be reviewed along the lines encouraged by the proponents of ESP. In the same vein, when the students were asked to comment freely on what they observed to be the major problems facing the curriculum in their institution, they highlighted the need for the syllabus to be reviewed and better tailored to meet their needs. 
Hypotheses on Input Variable

When the data on the opinions of the lecturers and students were subjected to Chi-square analysis, the computation did not lead to the rejection of Hypotheses Four, Five, Six and seven as stated. Similarly, in response to items in the lecturers’ questionnaire as well as students’ questionnaire which gave them freedom to express their impressions, they maintained that while the facilities were adequate, the human and material resources were far from being adequate. 

Hypotheses on Process Variable

On subjecting the data obtained on the opinion of the lecturers and students to chi-square analysis, the computation led to the rejection of Hypothesis Eleven, while Hypotheses Eight, nine and Ten were not rejected as stated.                                        
Hypothesis on Product Variable 

When the data on the opinions of lecturers and students were subjected to Chi-square analysis, the computation did not lead to a rejection of Hypothesypotheseis Twelve as stated. Majority of the students in both groups felt they had achieved limited improvement in their performance.  
DISCUSSION OF FINDINGS

The findings of this study have shown the cumulative effect of the various stages of the process of evaluation using the CIPP model. The objectives associated with meeting the needs of the students, the resources and procedural designs, events and activities involved as well as the information on the outcomes, are all interdependent.
Context Evaluation  
   In context evaluation, it is necessary to identify and describe the scope of the analysis. In this study, the context aspect of the evaluation model has focused upon the underlying assumption and policy behind the curriculum, the course objectives, the course content and the extent to which students’ needs are met. The opinions of the respondents in the study were sought on the adequacy of these aspects of the curriculum. Majority of the LOCAS felt the course content was inadequate. The reality that the views of the LOE and LOCAS differed on the adequacy of the curriculum in meeting the needs of the students may not be unconnected with the fact that quite a number of the LOCAS believed that teaching the component was unnecessary in the first place.


While the findings of the study suggest that the course objectives contained in the policy document are adequate, the lecturers were not satisfied with the policies and politics of the English component. They felt that the assumption that students have more or less mastered the oral skill before coming into the university was erroneous. This was why Alhaji (1988), Eluwa and Arewa (1988) as well as Olasehinde (2015) advocated for a review of the syllabi they considered for more emphasis on the listening and speaking skills.

Input Evaluation


The goal of input evaluation is to provide information on the utilization of resources in the realization of a programme or curriculum objectives. In this section, the researcher carried out the investigation focusing on human resources, material resources, and infrastructure.                          There was no significant difference in the opinions of LOE and LOCAS, also, both SCSEA and SCBS felt the same way. Majority of the respondents agreed that while the facilities available for implementing the investigated component of the curriculum were adequate, the human and material resources were inadequate. 


However beautiful in design a programme is, implementation will either complement or reduce from it. It was this fear which existed in the mind of Adetuyibi and Osundahunsi (1984) when they cautioned that personnel, infrastructure and books which form an aspect of implementation are factors in the success of the set goals of any programme.

Process Evaluation              

This type of evaluation which occurs during the operation of a programme helps to monitor the implementation of the chosen service delivery plan. The focus in this study was on pedagogy i.e. procedure and instructional strategies as well as the administrative strategies. The findings showed that the lecture method was the most favoured, while SCBS had a more positive attitude to the component. The less positive attitude of the SCSEA may not be unconnected with the fact that many of them felt they had had enough of English lessons in the secondary school.
It may be time to focus more on procedures which give room for immediate language use as is found in teaching techniques such as role- playing, simulations, games, small group discussions and interviews among others. Students should be given the opportunity to do things with the language they are learning. Also, in the teaching of comprehension, summary writing, and even grammar, lexis and structures, examples are better chosen from learners’ specialist area.
Product Evaluation          
     
The finding that students achieved limited improvement by the end of the course was also the finding of Adewumi (1988) Kinrin (1988), and Olatunji (2004). The focus of this study was to encourage that total and thorough attention be given to all the four language skills in order to achieve greater technological heights through educational development. The researcher shares Wilson’s (1986) view that listening, speaking, reading and writing  are like branches of a tree, all of which work for the good of the main trunk of the tree of communication. Also Orhwere (1988) maintained that a good curriculum for English was expected to take adequate care of the four basic skills of language. He stated  that our competence in these language skills and by extension our being experts in communication, will not only bring about improved and increased understanding  of whatever is being taught in all subjects, it will launch the country into the expected technological heights.

Responses from LOCAS

Suggestions by various researchers in the past, (e.g Adewumi (1988) & Olasehinde ( 2015) on the
 need to assess the feeling of teachers of other academic subjects about the English curriculum led this researcher to seek the opinions of teachers of other academic subjects. On the context variable, the results of the study showed that more of the LOCAS felt that the curriculum was inadequate in terms of objectives and content. This may not be unconnected with the fact that they have failed to accurately identify the needs of the students. However, on the input variable, the LOCAS were in agreement with the LOE that the human and material resources were inadequate. 

Responses from Students     
 Since these researchers were in agreement with the views of past researchers like Olayemi (1996) and Olasehinde 2015, the views of the students were sought to see if they would be in agreement with those of their lecturers and more, importantly, to see if the views of these students would differ, depending on the programme they were going through in the university. The findings showed that SCBS had a more positive attitude to the curriculum. Only 14% of them agreed that they would not offer the course if it were made optional.


The fact that more of the Students in SCBS felt the curriculum was appropriate to their academic needs is most probably  due to the fact that they tend to see the English curriculum as useful to them unlike SCSEA who have a tendency to think that they do not need to be versed in English. The fact that there was no significant difference in their views on human and material resources as well as facilities is most likely due to the fact that the available conditions for receiving their lectures were basically similar. Both SCSEA and SCBS were of the opinions that while the human and material resources were inadequate, the facilities were adequate, corroborating the opinion of LOE and LOCAS. Majority in both groups were of the opinion that the classes were too large and there was a dearth of relevant reading materials apart from the Course Compact. On the process variable, the students in both groups felt that there was need for improvement. In addition, majority of the students in both groups were in agreement that their lecturers regularly attended classes and they also felt the time allotted was sufficient. However, they advocated for more interactive and lively classes. Both groups claimed limited improvement  in their performances by the end of the course.
CONCLUSION   


The findings in this study have clearly shown the strength and weakness of the English component of the UWC curriculum which is currently being run in Landmark University. The lecturers of English, have shown that they generally believed the course objectives as contained in the Course Compact were appropriate. It was obvious from the findings that the inadequate human and materials resources were impediments to the successful implementation of the curriculum. Even though the lecturers available were found to be qualified, they were inadequate in number to cope with the task to be done.


As far as methodology is concerned, the findings of the study showed that there is room for improvement. It has been discovered that there is a need to vary the instructional procedure and strategies.
While some improvement was found in the performance of the students, it is obvious that greater success is possible with an improvement in the modality of the implementation of the component.
 The findings of this study tend to support the view that it is by solving the problems highlighted in this study that English Language will continue to remain relevant in our march towards technological development in the 21st century. 

RECOMMENDATIONS

Based on the findings of this study, the following recommendations are hereby made to appropriate interest groups:
The researchers are recommending to Management that firstly, adequate human and material resources be provided to aid the effective implementation of the curriculum. Secondly, the student/ staff ratio must be reduced. Thirdly, in order to take care of students’ poor language background, there is need for strict adherence to the language requirements of the admission process. Fourthly, staff development must not be compromised. There is a need for continuous training and retraining of staff through seminars, workshops and in-service trainings. Also, a language laboratory should be provided to assist in the teaching of the listening and speaking skills.
To LOE, the researchers are recommending that firstly, the current English component  of the UWC curriculum be reviewed and modified so that it becomes more ESP based. The language needs of SCSEA and SCBS cannot be exactly the same as presented in the available Course Compact. Also, it is recommended that the English language Unit should, as a matter of urgency and necessity embark on collaborative teaching with lecturers of other disciplines in order to intimate themselves with the linguistic content of these courses. This will enable the English lecturers to teach most effectively the type of English which is specific to these other disciplines. In addition, there is a need to improve students’ motivation. To this end, the benefits of effective communication in English should be made evident to students. Besides, the eclectic approach should be adopted in deciding on the procedures and strategies to use in the implementation of the curriculum.
 To LOCAS, it is being recommended that they should endeavour to positively encourage their students to take UWC courses seriously and attend lectures regularly. 
On the other hand, the researchers are recommending to students that they need to develop a positive attitude towards the UWC courses particularly the English component. They are admonished to attend classes regularly and promptly, realizing the importance of the courses to their success in the university setting and even after graduation.. 
SUGGESTIONS FOR FURTHER STUDY

On the basis of the findings and scope of this study, the following areas are considered to be related possible areas on which further research can focus:
a. An evaluation of other components of the University Wide Courses curriculum. This present study has focused mainly on the English component.
b. A correlational study of students’ achievement in the English component of the UWC curriculum and their performance in their core courses. It will be useful to know whether there is a relationship between the two.
REFERENCES
Abiri, J.O.O (1987). An evaluation of the postgraduate programme in the 
University of Ilorin, Nigeria  (1977 - 1985) Ilorin Journal of Education 7, 1-17.
 Alhaji G.I. (1988). English teaching in the Nigerian polytechnics: An appraisal. 
Paper presented at the fourth NATECEP conference, Offa,  Nigeria.

Babatunde, S.T. (1998). An evaluation of the Senior Secondary School English Language 
Curriculum in Nigeria. Unpublished doctoral dissertation. University of 
Ilorin, Ilorin, Nigeria. 

Creighton, I. (1993). Analyzing policy development in curriculum evaluation: A  
suggested approach to innovation: The Journal of Educational 
Administration, 21, (2), 121 – 136.

Eluwa and Arewa (1988) Eze, O.G. (1991). General Studies and English language. In 
J.O. Okpalla (Ed.), General Studies and Higher Education Anampoly Oko, 
Nigeria
Kinrin, C.B. (1998). An evaluation of the General English programme of the State 
Colleges of Education. Unpublished masters thesis, University of Ilorin, Ilorin.   
Momoh, G.D. (1993). An evaluation of Introductory curriculum for Junior Secondary 

School in Kwara State. Unpublished doctoral thesis, University of Ilorin, 

Ilorin.
Olasehinde, M. O. (2015). An evaluation of the English component of the General Studies 


            Curriculum for Nigerian polytechnics. In English Language and Literature 


Studies; Vol. 5, No. 2: pp 1-13.  

Olatunji, F.F. (2004). The effects of grammatical competence of students in Nigerian 
polytechnics. Unpublished doctoral thesis, Ahmadu Bello University, Zaria.    
Likert, R.A. (1932).  A technique for measuring attitude scale. Psychometrical, 140, 40-

55. Dudley Evans (1989).   
Olayemi, A.E. (1996). An evaluation of selected components of the National Junior 
Secondary Schools English curriculum in some schools in Abuja, 
unpublished doctoral dissertation, A.B.U., Zaria.      

Orhewere, J.A. (1988). Making communication skills effective for technological 
education in Nigeria. Paper presented at NATECEP Conference Federal 
Polytechnic, Offa, Nigeria.
Osundahunsi D. (1984). Towards the cooperative marketing of English for specific 
purposes in Nigerian polytechnics. In R. Freeman and M. Jubril (Eds.) ….. English language Studies in Stufflebeam, DL; (1971).  
Stufflebeam, D. L.; Walter, J.F.; William, J.G.; Egon, G.G., Robert, L.H.; Howard, O.M. 
Malcom, M.P (1971). Educational evaluation and decision making 
processes. Itsca, Illinois. F.E. Peacock.  

Suchman, E.A. (1967). Evaluate research: principles and practice in public service and 

social action programmes. New York: Russel Sage Foundation.    
Sule, R.O. (1991). An evaluation of the Mathematics teacher education programme in 
colleges of education in Nigeria, Unpublished doctoral dissertation, 
University of Ilorin, Ilorin, Nigeria.    
C 





-Underlying assumption 


* Objective 


* needs  





I 





* Infrastructure 


* Material Resources 


*Human Resources 


*Syllabus 





P





*Writing skill 


* Reading Skill


* Speaking Skill


* Listening Skill





P 





* Administration


*Pedagogy (Methods Techniques) 





COMPONENTS OF THE CIPP MODEL OF EVALUATION








PAGE  
7

